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Introduction

This document has been written to support school based practitioners and other relevant
stakeholders in voluntary and maintained primary and secondary schools, pupil referral units
(PRUs), academies, directors of children’s services, head teachers and governors.

It provides a summary of the existing range of government guidance related to PSHE education
to help practitioners identify and make use of the comprehensive guidance resources available
to them to support effective planning and delivery of PSHE education.

As new guidance resources become available this summary guidance document will be
updated.

This summary guidance document offers:

A brief description of the PSHE education area which each piece of guidance covers and
who the guidance is for;

A brief summary of what is in each guidance document;

A summary of key messages in the guidance;

Suggestions for how the guidance might be used;

Links to other related programmes and resources where appropriate; and

Signposts to where each guidance document can be accessed.

The guidance contains some consistent messages:

That the school leadership team’s commitment to developing policy(s) and providing
dedicated time with effective coordination and subject leadership is essential

There is a need to have well trained, confident teachers with secure subject knowledge in
order to provide effective teaching and learning

That learning is planned to meet the needs of all learners, appropriate to age, need,
maturity and ability

Learning opportunities across and beyond the curriculum and school should be identified
and used

Learning supports the development of knowledge, understanding, skills and competencies
developing responsibility, helping children and young people to make informed judgments
and make effective decisions

That all contribute to the outcomes Every Child Matters and specifically the statutory duty
on schools to promote well-being.

The guidance contains:

VCoNoO~wWNE

Statutory Guidance: Impartial careers Education DCSF 2009

Careers Education Framework 7-19. DCSF 2010

Career, work-related learning and enterprise 11-19.QCA 2009

Quality Standard for Work Experience DCSF 2008

The Work Related Learning Guide (second edition) DCSF 2009

Enterprising Heads, Enterprising Schools DCSF 2007

Assessing enterprise capability: Guidance for schools NFER/DCSF 2008

Enterprise education for students with learning difficulties QCA 2006

Financial capability through Personal Finance Education: Guidance for schools at Key
Stages 1 and 2 DFES 2000
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10.

11.
12.

13.
14,
15.

Guidance on financial capability in the secondary curriculum: Key Stages 3 and 4 DCSF
2008

Drugs: Guidance for Schools (Consultation) DCSF 2009 (existing DFES 2004)

Sex and relationships education guidance to schools (Consultation) DCSF 2010 (existing
DFES 2000)

Safe to Learn: embedding anti-bullying work in schools DCSF 2007

Safety Education: Guidance for schools DFES 2001

Social and Emotional Aspects of Learning (SEAL): Improving behaviour, improving
learning
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Title of guidance: Date of publication:

October 2009

Statutory Guidance: Impartial Reference no-

Careers Education DCSF-00978-2009

Where the full guidance can be obtained:

Copies of the Statutory Guidance on impartial careers education can be downloaded or ordered
from
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=pu
blications&Productld=DCSF-00978-2009& and ordered from DCSF Publications 0845 60 222
60. The publication can also be downloaded from the Careers Education and IAG Support
Programme’s website, http://publications.dcsf.gov.uk/eOrderingDownload/00978-2009DOM-
EN.pdf

What the guidance covers:

The guidance is to help schools and pupil referral units (PRUs/short stay schools) plan, review
and deliver effective programmes of careers education within their provision of PSHE education.
It advises them how to meet their statutory duties in relation to careers education and ensure
that pupils receive the support they need. Schools have a statutory duty to include careers
education in the curriculum for all pupils in key stages 3 and 4.

The Education and Skills Act 2008 introduced a new requirement on schools, in delivering their
statutory duty to provide careers education, to ensure that information about learning options
and careers is presented impartially and that advice promotes the best interests of pupils.
Students in years 12 and 13 continue to need support to make choices and manage transitions
in learning and work and this is reflected in the Government’s stated ambition to extend the
statutory age for careers education to age 18.

Audience:

The principal audience is governing bodies and headteachers/teachers-in-charge. The
guidance will also be used by careers co-ordinators in schools/PRUs who have subject leader
responsibilities for careers education, and will be of interest to school improvement partners,
curriculum advisers and personal advisers who support the development of careers
education in schools.

Key messages:

e Careers education and information, advice and guidance (IAG) are critical to the successful
implementation of the 14-19 reforms and the raising of the participation age.

e Careers education and IAG help to raise achievement and tackle disengagement. In the
revised Ofsted framework careers education and IAG now inform a range of issues on which
inspectors are required to form judgements.

e Schools should appoint a senior leader to have oversight of careers education and IAG, and
to drive forward improvements by adopting a ‘whole school’ approach to providing children
and young people with the help and support that they need.

¢ Middle leaders with responsibility for careers education should have the skills, knowledge
and time to undertake their duties effectively.

e All staff teaching careers education should receive the training/CPD and support they need
to teach effective careers education lessons.

e ‘Drop down’ days are insufficient, on their own, to deliver careers education and that
dedicated teams of specialist PSHE education teachers are more effective than tutors.
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http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DCSF-00978-2009&
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DCSF-00978-2009&
http://publications.dcsf.gov.uk/eOrderingDownload/00978-2009DOM-EN.pdf
http://publications.dcsf.gov.uk/eOrderingDownload/00978-2009DOM-EN.pdf

Summary:

The guidance explains that: careers education helps young people to develop the knowledge,
confidence and skills to make well-informed choices and plans that will enable them to progress
smoothly through learning and into work; that most schools deliver careers education within
their programmes of PSHE education; and that careers education is closely linked to the
statutory requirement for work-related learning in key stage 4. It sets out a rationale for careers
education and emphasises the need for it to be complemented by personalised IAG.

The guidance gives head teachers and teachers-in-charge a 12-point checklist to use when
assessing the effectiveness of the careers education provision in their schools. This checklist is
supported by three annexes and an appendix. Annex A sets out six Principles of impatrtial
careers education and under each one there are short outcome-focussed statements which
clarify the Principles and help schools to review whether the programme of careers education
and IAG is providing young people with the support they need. Annex B sets out the key
information young people will need about the qualifications and pathways open to them. The
points for action are elaborated in Annex C, which includes a discussion of the pros and cons of
different curriculum models for delivering careers education. The appendix shows the links
between careers education and IAG, and the Ofsted framewaork for inspections.

How the guidance can be used:

Schools and PRUs/short-stay schools must have regard to this guidance when complying with
their statutory duties to provide careers education. They should use it to review and develop
existing provision to ensure that it meets the needs of young people. The guidance is supported
by a comprehensive Resources Pack (see below) which includes both a diagnostic tool for
senior leaders, based on the 12-point checklist, and an audit tool for careers coordinators,
based on the outcomes under the six Principles. The senior leader and careers coordinator
should use these documents to review the provision and draw up a plan for improving careers
education across the school. The Resources Pack includes other practical materials, including
a framework of learning outcomes and lessons materials, to help implement the Statutory
Guidance on impatrtial careers education and to provide high quality careers education.

Links to other guidance:

Statutory Guidance: Impartial Careers Education Resources Pack (DCSF, 2010) — practical
materials including: a framework of recommended learning outcomes for careers education 7-
19; classroom materials; audit tools; briefings for governors and staff; and survey questionnaires
for collecting feedback from pupils and parents. [Reference DCSF-00066-2010PCK-EN]
http://publications.dcsf.gov.uk/default.aspx?PageFunction=downloadoptions&PageMode=public
ations&Productld=DCSF-00066-2010&

or http://www.cegnet.co.uk/content/default.asp?Pageld=2575

Quality Standardsfor Young People’s | nfor mat i(DCSF, 200d) v
12 standards that set out the Government’s expectations for the good quality, comprehensive
and impartial IAG to which all young people should have access. [Reference IAGQSO07]
http://publications.teachernet.qov.uk/default.aspx?PageFunction=productdetails&PageMode=pu
blications&Productld=IAGQS07&

or

http://www.cegnet.co.uk/files/: CEGNET0001/ManagingCEG/QualityStandardsforlAG/quality _sta
ndards young people.pdf
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http://publications.dcsf.gov.uk/default.aspx?PageFunction=downloadoptions&PageMode=publications&ProductId=DCSF-00066-2010&
http://publications.dcsf.gov.uk/default.aspx?PageFunction=downloadoptions&PageMode=publications&ProductId=DCSF-00066-2010&
http://www.cegnet.co.uk/content/default.asp?PageId=2575
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=IAGQS07&
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=IAGQS07&
http://www.cegnet.co.uk/files/CEGNET0001/ManagingCEG/QualityStandardsforIAG/quality_standards_young_people.pdf
http://www.cegnet.co.uk/files/CEGNET0001/ManagingCEG/QualityStandardsforIAG/quality_standards_young_people.pdf

Title of guidance: Date of publication:

January 2010

Careers Education Framework 7- B E E e

19, DCSF 2010 DCSF-00066-2010PCK-EN*
This curriculum framework replaces Careers | (*reference for full Resources Pack)
Education and Guidance in England: A
National Framework 11-19 (DfES, 2003)

Where the full guidance can be obtained:

The framework can be downloaded from the Careers Education and IAG Support Programme’s
website

http://www.cegnet.co.uk/files/ CEGNET0001/wayschoices/docs/Careers-education-framework-7-
19.pdf

What the guidance covers:

The framework forms part of the resources pack of materials to help schools and pupil referral
units (PRUs/short-stay schools) implement the Statutory Guidance on impartial careers
education. It comprises a non-statutory framework of learning outcomes for key stages 2, 3
and 4 and for post-16 learning. Schools have a statutory duty to provide careers education in
the curriculum in Years 7 to 11: in addition the Government is piloting career-related learning in
KS2 and has stated an ambition to extend the statutory duty to provide careers education to age
18. Together with the six Principles of impartial careers education and the key information on
learning pathways set out in the statutory guidance, the framework replaces the 2003 national
framework for careers education and guidance 11-19.

The framework is designed to help secondary and middle schools plan, review and deliver
programmes of careers education that meet the six Principles of impartial careers education set
out in the Statutory Guidance. It will help primary and middle schools embed career-related
learning in KS2 and prepare for the introduction of economic wellbeing into the primary
curriculum from September 2011. It will also help schools, colleges and other learning providers
plan, review and develop programmes of careers education within post-16 learning.

Audience:

The framework is for subject leaders responsible for planning and managing careers education
in the curriculum, careers coordinators.
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http://www.cegnet.co.uk/files/CEGNET0001/wayschoices/docs/Careers-education-framework-7-19.pdf
http://www.cegnet.co.uk/files/CEGNET0001/wayschoices/docs/Careers-education-framework-7-19.pdf

Key messages:

e Careers education programmes should be based on the six Principles of impartial careers
education.

e The learning outcomes and example activities in the framework provide the basis for
curriculum planning and review.

e Most learners will follow programmes related to their age but schools should interpret the
framework flexibly in the light of learner needs, particularly with respect to prior attainment in
careers education and special educational needs. For some learners programmes based
on learning outcomes for another key stage will be more relevant.

e Secondary schools must include careers education in all years in key stages 3 and 4.
Primary schools are encouraged to include career-related learning in KS2. Schools with
sixth forms, and colleges, are encouraged to continue programmes of careers education
post-16.

e Programmes of careers education should show progression in career learning across the
key stages.

e The framework will be updated regularly and users are invited to contribute feedback.

Summary:

The framework covers ages 7 to 19 and is organised around the six Principles of impartial
careers education set out in the Statutory Guidance:

Empowering young people to plan and manage their own futures
Responding to the needs of each learner

Providing comprehensive information and advice

Raising aspirations

Actively promoting equality of opportunity and challenging stereotypes
Helping young people to progress.

ogrwNE

The framework provides a basis for planning a progressive programme of careers education
that is relevant to an individual’'s age and stage of learning. Each key stage has learning
outcomes with illustrative activities to help curriculum leaders and teachers interpret the learning
outcomes. The learning outcomes at KS4 replicate the outcome statements under the
Principles in the Statutory Guidance. Those for KS2 and KS3 link directly with these outcomes
but reflect an earlier stage of career learning. The post-16 outcomes reflect further progression
in career learning.

The learning outcomes are presented in a single chart in Annex A to assist with planning for
progression, The chart is also colour coded to show how each learning outcome relates to the
three main aims of careers education — that young people should be able to:

e understand themselves and the influences on them (self development)
¢ investigate opportunities in learning and work (career exploration)
¢ make and adjust plans to manage change and transition (career management)

This is to help curriculum leaders for careers education make the links between the new
framework and existing schemes of work structured around the three aims.
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How the guidance can be used:

Careers coordinators should use the framework to audit, plan and evaluate their programmes
of careers education, working closely with colleagues responsible for PSHE education and
work-related learning, and with the Connexions personal adviser working in the school. In
schools with sixth forms careers education in years 12 and 13 is often the responsibility of
another member of staff, typically the head of sixth. In such schools the careers coordinator
and the person responsible for careers education post-16 should work together to ensure
continuity and progression in careers education across the school.

Links to other guidance:

Statutory Guidance: Impartial Careers Education Resources Pack (DCSF, 2010). The
framework is one component of this pack which also includes classroom materials, audit tools,
briefings for careers coordinators, governors and staff and survey questionnaires for collecting
feedback from pupils and parents. [Reference DCSF-00066-2010]

http://publications.dcsf.gov.uk/default.aspx?PageFunction=downloadoptions&PageMode=public
ations&Productld=DCSF-00066-2010&

or

http://www.cegnet.co.uk/content/default.asp?Pageld=2575

Quality Standards for Young Peopl e’ s(DCSHK 20®7).n
The Standards include expectations about how external IAG providers (e.g. Connexions) should
work collaboratively with schools and other learning providers to help them plan and provide
effective programmes of careers education, through providing training, advice on resources and
support with reviewing and evaluating programmes. [Reference IAGQS07]

http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=pu
blications&Productld=IAGQS07&

or

http://www.cegnet.co.uk/files/:CEGNET0001/ManagingCEG/QualityStandardsforlAG/quality sta
ndards younqg people.pdf

Career, work-related learning and enterprise 11-19: a framework to support economic wellbeing
(QCA, 2008). This document is concerned mainly with work-related learning but Element 2 and
parts of Elements 1, 3 and 4 provide examples of possible activities to deliver aspects of
careers education. [Reference QCA/08/3980]

http://orderline.qgcda.gov.uk/bookstore.asp?FO=1169415&ProductlD=9781847218865&Action=
Book
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http://publications.dcsf.gov.uk/default.aspx?PageFunction=downloadoptions&PageMode=publications&ProductId=DCSF-00066-2010&
http://publications.dcsf.gov.uk/default.aspx?PageFunction=downloadoptions&PageMode=publications&ProductId=DCSF-00066-2010&
http://www.cegnet.co.uk/content/default.asp?PageId=2575
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=IAGQS07&
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=IAGQS07&
http://www.cegnet.co.uk/files/CEGNET0001/ManagingCEG/QualityStandardsforIAG/quality_standards_young_people.pdf
http://www.cegnet.co.uk/files/CEGNET0001/ManagingCEG/QualityStandardsforIAG/quality_standards_young_people.pdf
http://orderline.qcda.gov.uk/bookstore.asp?FO=1169415&ProductID=9781847218865&Action=Book
http://orderline.qcda.gov.uk/bookstore.asp?FO=1169415&ProductID=9781847218865&Action=Book

Title of guidance: Date of publication:

9/1/09

Career, work-related learning and B S ETEE e

enterprise 11-19, QCA 2009 QCA/08/3980

A framework to support economic wellbeing

Where the full guidance can be obtained (web address / ordered):

Hard copy: http://orderline.gcda.gov.uk/
Download: http://www.gcda.gov.uk/20339.aspx

What the guidance covers:

This guidance draws together important and overlapping but distinctive elements of careers,
work-related learning and enterprise into one planning tool. It provides a framework to support
schools in the planning and co-ordination of career, work-related learning and enterprise
provision for all learners in 11-19 education.

Audience:

Essential reading for curriculum managers, PSHE co-ordinators, careers or Information Advice
and Guidance (IAG) co-ordinators, and those responsible for work-related learning and
enterprise in schools and colleges. Advisers and service providers such as Education Business
Partnership Organisations (EBPO’s) working with schools and colleges, should also be familiar
with the guidance.

Key messages:

¢ It complements rather than replaces related guidance on careers, work related learning and
e Enterprise.

e The guidance should be used in conjunction with more specific guidance for careers and
AlG.

o It emphasises the importance of leadership, management and coordination.

e That planning provision for all learners should match local and individual circumstances.

e Itis important to ensure that learners have opportunities for reflection.

e There is a need to consider what certification could be used to recognise successful
participation.
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Summary:

This guidance replaces the nine-element framework for work-related learning developed in 2003
to support the statutory requirement at KS4. It now covers 11-to 19 learners taking into account
14-19 reforms, careers education and IAG, work related learning, financial capability and
enterprise.

It supports opportunities for schools to fulfil their obligations for careers and work related
learning, but doesn’t cover the whole breadth of statutory this provision. It is therefore
complements rather than replaces related guidance on careers, work related learning and
enterprise.

The guidance is divided into sections.

The first is about leadership, management and co-ordination using a range of different models.
The second section focuses on planning the provision for all learners so that it matches local
and individual circumstances. The guidance invites planners to consider key questions so that
the provision is more personalised.

The third section centres on assessment and accreditation. There is no statutory requirement
for certification or assessment. However the guidance asks for schools and colleges to ensure
learners have opportunities to reflect on their learning (see links below) and consider what
certification could be used to recognise successful participation.

The guidance then follows through each element in turn which is explained and backed up by a
number of bullet point examples that are indicative rather than prescriptive. Some of the
activities provide examples of cross-curricular approaches.

The framework covers the elements of provision, minimum provision for each key stage and
what the learners should be able to do as a result of their learning.

Finally the three learner profiles provide examples of the types of experience young people
have throughout their secondary education and help show how their experiences fit together.
These profiles also make reference to how the learners’ schools organise the provision.

How the guidance can be used:

Responsibility for delivery careers, work related learning and enterprise in most schools and
colleges is often divided among several teachers. It is important that each teacher with
responsibility for part of this curriculum area has his or her own copy. This may include co-
ordinators for PSHE, careers and IAG, work-related learning, work experience, enterprise,
Heads of Year or key stages and the senior leadership team. The relevant key staff, having read
the guidance, should met to discuss where the school or college is now in terms of its coverage,
where it wishes to be in three years time and what actions need to be done.

This guidance should be used in conjunction with more specific guidance supporting the key
elements of careers and IAG, work-related learning, financial capability and enterprise. It should
also be referenced against the programmes of study of PSHE especially the economic
wellbeing and financial capability strand. The new of key stage 3 and 4 statements for PSHE wiill
help provide learning outcomes that can be matched against the 9 elements of the framework
supporting economic well being.

PSHE Association 2010




Links to other guidance:

Key guidance

The Work Related Learning Guide (second edition 2009) http://www.dcsf.gov.uk/14-
19/index.cfm?go=site.home&sid=49&pid=404&ctype=None&ptype=Contents

Statutory Guidance: Impartial Careers education (October 2009)
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=pub
lications&Productld=DCSF-00978-2009

Guidance on the financial capability in the secondary curriculum key stage 3 and 4 (DCFS)
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=pub
lications&Productld=DCSF-00645-2008&

Assessing enterprise capability: guidance for schools (nfer, DCFS)
http://www.nfer.ac.uk/nfer/publications/LOEQ1/LOEQ1.pdf

Enterprising Heads, Enterprising Schools (DCFS 2007)
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=pub
lications&Productld=DFES-00119-2007

Other useful links

End of Key Stage 3 statements for Economic Wellbeing and Financial Capability (QCDA)
http://alturl.com/4xyt

End of Key Stage 4 statements for Economic Wellbeing and Financial Capability (QCDA)
http://alturl.com/9ihs

Quiality Standard for Work Experience http://www.dcsf.gov.uk/14-
19/index.cfm?go=site.home&sid=49&pid=404&ctype=None&ptype=Contents

Work Experience: A Guide for Secondary Schools (2002)
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=pub
lications&Productld=DFES-1471-2005&

Employer Engagement: A Guide for Diploma Consortia http://www.dcsf.gov.uk/14-
19/index.cfm?go=site.home&sid=49&pid=404&ctype=None&ptype=Contents
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http://www.dcsf.gov.uk/14-19/index.cfm?go=site.home&sid=49&pid=404&ctype=None&ptype=Contents
http://www.dcsf.gov.uk/14-19/index.cfm?go=site.home&sid=49&pid=404&ctype=None&ptype=Contents
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DCSF-00978-2009
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DCSF-00978-2009
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DCSF-00645-2008&
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DCSF-00645-2008&
http://www.nfer.ac.uk/nfer/publications/LOE01/LOE01.pdf
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DFES-00119-2007
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DFES-00119-2007
http://alturl.com/4xyt
http://alturl.com/9ihs
http://www.dcsf.gov.uk/14-19/index.cfm?go=site.home&sid=49&pid=404&ctype=None&ptype=Contents
http://www.dcsf.gov.uk/14-19/index.cfm?go=site.home&sid=49&pid=404&ctype=None&ptype=Contents
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DFES-1471-2005&
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DFES-1471-2005&
http://www.dcsf.gov.uk/14-19/index.cfm?go=site.home&sid=49&pid=404&ctype=None&ptype=Contents
http://www.dcsf.gov.uk/14-19/index.cfm?go=site.home&sid=49&pid=404&ctype=None&ptype=Contents

Title of guidance: Date of publication:

Quality Standard for Work 2008

Reference no:

Experience, DCSF 2008 DCSF: 00444 -2008

Where the full guidance can be obtained (web address / ordered):

http://www.dcsf.gov.uk/14-
19/documents/Quality%20Standard%20for%20Work%20Experience.pdf

What the guidance covers:

Work experience involves preparation, the placement itself and debrief. It is a key aspect of
work-related learning and contributes to developing economic wellbeing. This document will
help ensure that work experience placements are delivered to a high standard so that learners
are safe, achieve good learning outcomes and enjoy their experience. It deals with both
administration and quality delivery identifying where this is the school or outside provider
responsibility.

Audience:

Anyone involved in organising and supporting work experience placements. For schools and
colleges that might include the head of year, co-ordinators of work-related learning, work
experience and PSHE education as well as the work experience administrator and the person
with responsibility for child protection.

Key messages:

e Good practice requires those organising and supporting work experience to plan and review
as a team.

e Learners will need to be aware of elements of the standard and clear about the learning
aims of work experience.

e The work experience preparation, placement and debrief supports both personal and
economic wellbeing goals.

e Work experience can be used to support the cross curricular dimensions.

Summary:

The introduction explains the purpose of the standards that comprise of six elements: Policy,
roles and responsibility, planning, delivery, review and lastly systems and processes. Self-
assessment is the main way of meeting the standard. Each element is sub-divided into criteria
and also states who is responsible e.g. school/college, local authority, education business
partnership organisation (EBLO), parents/carers, learners or employers. It is up to the school to
identify who within the school is responsible for what. PSHE co-ordinators would be most
interested in the planning and debrief elements. The planning criteria element makes reference
to employability and enterprise skills needs and capabilities. The review or debrief of the work
experience should enable students to connect to the employability skills they have developed
from their placement as well as help them relate to curriculum subjects, one of which will be
PSHE itself.
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How the guidance can be used:

The PSHE, work experience and work related learning co-ordinators should work together so
that the preparation, placement and debrief link together and support the personal and
economic wellbeing learning aims.

It is very unlikely that the PSHE co-ordinator will deal directly with employers. However, they
should be involved in the planning and debrief stages which provide opportunities make
reference to link up both the personal and economic wellbeing learning that the work experience
programme offers students. The work placement itself offers a very personalised learning that
cannot always be replicated in the classroom.

Links to other guidance:

Career, work-related learning and enterprise 11-19. A framework to support economic wellbeing
http://www.gcda.gov.uk/20339.aspx

The Work Related Learning Guide (second edition 2009)
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=pub
lications&Productld=DCSF-00417-2009&

Statutory Guidance: Impartial Careers education. (DCSF October 2009)
http://publications.teachernet.gov.uk/eOrderingDownload/00978-2009DOM-EN. pdf
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Title of guidance: Date of publication:

The Work Related Learning Guide é‘;?ﬁrence no:

(second edition), DCSF 2009 DCSF 00417-2009BKT-EN

Where the full guidance can be obtained:

Department for Children, Schools and Families Publications, PO Box 5050 Sherwood Park,
Annesley, Nottingham NG15 ODJ

Download from http://www.dcsf.gov.uk/14-
19/documents/work%?2Drelatedlearningquide%5F2.pdf

What the guidance covers:

This is the second edition and replaces the first work related learning guide published in 2008.
Within its 48 pages the guidance explains what work-related learning is and who should be
involved in making it happen. It also explains how to get the best out of work related learning
and how young people are kept safe when they are doing it. Importantly it sets out clearly the
links between related areas within PSHE education; careers, enterprise, financial capability,
work experience, employability skills and the appropriate post Key Stage 3 learning pathways.

Audience:

This guidance covers a whole range of stakeholders from schools and colleges (essential for
senior leadership team, PSHE education, work related learning, work experience and enterprise
co-ordinators), employers, students and their parents and carers.

Key messages:

e The leadership team and those responsible for managing work-related learning need to
make explicit links to the economic wellbeing and financial capability programmes from the
PSHE curriculum.

e Co-ordination of work-related learning requires a partnership approach within schools
between those with responsibility for PSHE, work-related learning, work experience, careers
and enterprise

e Planning and delivering high quality, relevant and safe work-related requires the contribution
of a range of stakeholders including Education Business Partnership Organisations or
EBPOs.

e There is a clear need for a partnership approach between education and business in helping
prepare young people for their future careers.

e Schools, employers, young people, parents and carers need to fully understand their
responsibility for duty of care.
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Summary:

Starts with a formal definition of work related learning with its aims. It then goes on to suggest
how work related learning benefits each of the following stakeholder groups: learners,
employers, schools and colleges, teachers and others (such as Education Business Partnership
Organisations or EBPOs) who are directly involved with learners and local authorities, thereby
promoting the value of good and well planned work related learning.

The main body of the guidance starts by focusing on a range of work-related learning from
enterprise through to work experience. The guidance then looks at the process of making work-
related learning happen with partners such as EBPOs, and explains how an EBPO can broker
links with employers.

Since the guidance covers a range of stakeholders it looks at the contribution of each in turn in
making work related learning happen. For example the section on schools and colleges
provides a useful list of what they ought to be doing to support work-related learning including
making links to the economic wellbeing programme, how they work in partnership, and their
duty of care for their students.

The guidance then exposes twelve myths associated with work-related learning.

The next section is about keeping young people safe during work-related learning and is set
against an outstanding record of health and safety for work-related activities. The guidance sets
out the responsibilities of keeping young people safe on work-related learning activities
including work experience. Your local authority will also have work experience guidelines that
should incorporate the responsibilities in a local context. Child protection issues are explored
such as when CRB checks and additional safeguards are needed and equally important not
required. Lastly insurance cover and data protection guidance is provided.

The guidance titled “Other key information on work-related learning” is an important part of the
overall guidance. It refers to the Key Stage 4 statutory requirement and makes links between
work-related learning to areas such as PSHE, careers education, enterprise, financial capability,
work experience, employability skills and the appropriate post Key Stage 3 learning pathways
including Diplomas.

The annexes provide more information or links to the following: The economic wellbeing
framework, health and safety, child protection, insurance, key source documents and useful
web sites for stakeholder groups: young people, parents and carers — employers — schools and
colleges.

The guidance:

e Emphasises the partnership approach between education and business in helping prepare
young people for their future careers.

e Has clear signposting to links with PSHE, careers education, financial capability and

enterprise

Has a useful myth de-buster

Provides essential information on health and safety issues

Outlines clear responsibilities for schools, employers, young people, parents and carers

Emphasises the partnership approach between education and business in helping prepare

young people for their future careers.

PSHE Association 2010




How the guidance can be used:

The school or college senior leadership team should discuss this guidance and ensure that the
school or college has in place structures, sufficient budget, expertise with responsibility and time
to ensure that an appropriate and engaging work-related learning planned programme is in
place for all year groups and that learners following the programme are safe. At least one whole
school staff meeting should be given over to work-related learning so that all staff is familiar with
the guidance.

There should be meetings between key curriculum and pastoral staff in school to co-ordinate
the delivery or work-related learning so that it is compelling, safe and has rigor and progression.
Page 15 provides an essential checklist.

Links to other guidance:

Key links

e Career, work-related learning and enterprise 11-19. http://www.gcda.gov.uk/20339.aspx
Looks at how the economic wellbeing framework links up work-related learning, careers
education and enterprise

e Quality Standard for Work Experience (DCSF) provides an excellent framework to help
develop the quality of work experience. http://www.dcsf.gov.uk/14-
19/documents/Quality%20Standard%20for%20Work%20Experience.pdf

e Guidance on financial capability in the secondary curriculum key stage 3 and 4 (DCSF) 2008
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=
publications&Productld=DCSF-00978-2009

Other useful links

o Work Experience: A Guide for Secondary Schools (DCFS 2002) is aimed at work experience
co-ordinators. http://www.teachernet.gov.uk/docbank/index.cfm?id=5882

e Building Stronger Partnerships (DCSF) 2008 explains why and how schools and employers
should and can build stronger links. http://www.dcsf.gov.uk/14-
19/documents/building _stronger partnerships employers.pdf

o Work-related learning at key stage 4: Enterprise education for students with learning
difficulties (QCA 2006) http://www.gcda.gov.uk/20493.aspx

e Career, work-related learning and enterprise 11-19: Curriculum support from employers
(QCA 2009) provides examples of employer engagement.
http://www.gcda.gov.uk/libraryAssets/media/curriculum_support from employers.pdf

e Key stage 4 Engagement Programme: Ways to Accredit Generic Learning supports those
delivering engagement activities on how to accredit Personal, Learning and Thinking Skills
(PLTS) and employability skills.
http://www.gcda.gov.uk/libraryAssets/media/\WWays to accredit generic learning.pdf

e Employer engagement http://www.dcsf.gov.uk/14-19/documents/employer _engagement.pdf
(2008)

e End of Key Stage 3 statements for Economic Wellbeing and Financial Capability (QCDA)
http://alturl.com/4xyt

e End of Key Stage 4 statements for Economic Wellbeing and Financial Capability (QCDA)
http://alturl.com/9ihs
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http://alturl.com/9ihs

Title of guidance: Date of publication:

.. . April 2007
Enterprising Heads, Enterprising Rgference ey
Schools, DCSF 2007 DCSF 00119-2007DOM-EN

Where the full guidance can be obtained:

Hard copy from DCFS Publications, PO Box 5050, Sherwood Park, Annesley, Nottingham, NG15
0oDJ

Download from:
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=pub
lications&Productld=DFES-00119-2007

What the guidance covers:

This publication is intended to inspire schools to become enterprising. It deals with developing
enterprise capability in both staff and students by looking at how schools at the leading edge of
enterprise have managed to do so. It identifies 25 characteristics divided into three areas:

e Vision, ethos and staff;
e Partnerships with local business and the community;
e Curriculum.

It provides a compelling rationale and inspiration for change.

Audience:

It is primarily aimed at head teachers, senior leadership teams and governors, but would
support PSHE and enterprise co-ordinators in planning and developing enterprise capability.

Key messages:

e |If you don’t have enterprising staff it will be difficult to have enterprising students.

e Having enterprising students can have a major impact on raising overall standards.

e Enterprise is relevant to all types of learners and all types of schools and colleges.

e An enterprising school or college has a clear vision and ethos.

e Enterprising schools and colleges look both inwards at their own systems and outwards to
the community in order to achieve their vision.

e Learners are at the heart of enterprising schools.
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Summary:

The 112 page publication starts by defining an enterprising school using 25 characteristics
grouped into three headings:

e Vision, ethos, staff development and workforce remodelling;
e Partnerships with employers and the local community;
e Curriculum.

The publication uses case study reports from head teachers in enterprising schools. Many of
these refer to the real benefits of being an enterprising school and how this has led to
improvements in attendance, greater motivation, improved confidence, raised self-esteem and
better exam results.

The case studies are written in different styles reflecting the creative and varied enterprising
approaches adopted by the schools to achieve similar goals described in the paragraph above.
The 25 characteristics identified from the case studies have been cross-referenced within the
guidance on pages 4, 5 and 6 to make it easier to find relevant examples. Some examples of
these characteristics are described briefly below.

1. Vision and ethos: Having all staff on board with the vision and shared understanding,
developing CPD around enterprise capability, putting sufficient time and resources aside,
and workforce remodelling

2. Partnership: Being outward looking, opening up school resources for the community,
establishing enduring business and community partnerships, supporting other schools
especially feeder primary schools.

3. Curriculum: Whole school approaches to enterprise with progression and differentiation,
integrated approaches to vocational, work-related learning and enterprise alongside cross-
curricular approach taking enterprise beyond the business context, extracurricular
opportunities, operating some permanent business or social enterprises, assessing and
accrediting enterprise learning.

The case studies are set in local contexts within different types of schools and covering all
aspects of what needs to happen to be an enterprising school.

The publication includes a comprehensive index.
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How the guidance can be used:

Chapter 1. Enterprising Heads, Enterprising Schools: Introduction is an essential read and
identifies the 25 characteristics of enterprising schools. The cross referencing of these
characteristics on pages 4, 5 and 6 makes it easy to find what you are looking for, especially
when used alongside the index and contents page. For example there are specific page
references on “assessing students’ learning” contained within the cross-referencing. Another
example of finding what you want quickly might be a special school PSHE co-ordinator using
the contents page to find relevant case studies from special schools.

Senior management should consider the impact of becoming an enterprising school on the
overall standard of learning, achievement and future economic wellbeing of the students. They
may wish to assess which enterprising school characteristics they currently have and which they
want to develop. They should start with a clear vision and set periodic review benchmarks. They
might consider linking this to students’ personal wellbeing.

Links to other guidance:

Key guidance

Career, work-related learning and enterprise 11-19. A framework to support economic wellbeing
http://www.gcda.gov.uk/20339.aspx

The Work Related Learning Guide (second edition 2009)
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=pub
lications&Productld=DCSF-00417-2009&

Statutory Guidance: Impartial Careers education. (DCSF October 2009)
http://publications.teachernet.gov.uk/eOrderingDownload/00978-2009DOM-EN. pdf

Guidance on the financial capability in the secondary curriculum key stage 3 and 4 (DCFS)
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=pub
lications&Productld=DCSF-00978-2009

Enterprise education for students with learning difficulties (QCA 2006)
http://www.gcda.gov.uk/20493.aspx

Assessing enterprise capability: guidance for schools (nfer, DCFS)
http://www.nfer.ac.uk/publications/LOEOQ1/

Other links

http://curriculum.gcda.gov.uk/uploads/Dimensions_enterprise _tcm8-14476.pdf provides a useful
one page summary of enterprise

http://curriculum.gcda.gov.uk/key-stages-3-and-4/cross-curriculum-
dimensions/enterprise/index.aspx provides information about enterprise as a cross-curricular
dimension and some recommended links

The enterprise village is an internet one-stop shop of school related enterprise.
http://www.enterprisevillage.org.uk. In particular it links to CEI’s enterprise education self review
framework http://www.enterprisevillage.org.uk/home/cei
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http://www.qcda.gov.uk/20493.aspx
http://www.nfer.ac.uk/publications/LOE01/
http://curriculum.qcda.gov.uk/uploads/Dimensions_enterprise_tcm8-14476.pdf
http://curriculum.qcda.gov.uk/key-stages-3-and-4/cross-curriculum-dimensions/enterprise/index.aspx
http://curriculum.qcda.gov.uk/key-stages-3-and-4/cross-curriculum-dimensions/enterprise/index.aspx
http://www.enterprisevillage.org.uk/
http://www.enterprisevillage.org.uk/home/cei

Enterprise UK supports Make Your Mark that provides ideas and resources for enterprise
learning. http://www.enterpriseuk.org/

Teachernet has information on enterprise including national guidance. It provides further links.
http://www.teachernet.gov.uk/teachingandlearning/14to19/enterpriseeducation/
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Title of guidance: Date of publication:

2008

Assessing enterprise capability:  [Referenceno:

Guidance for schools, None
NFER/DCSF 2008

Where the full guidance can be obtained:

Download http://www.nfer.ac.uk/nfer/publications/LOEQ1/LOEQ1.pdf

What the guidance covers:

This document offers guidance for schools and colleges on how to assess enterprise capability
in order to support enterprise education. It is based on the findings from research carried out by
the National Foundation for Educational Research (NFER) for the DCSF.

Audience:

This guidance is intended for teachers and other members of staff in schools who are thinking
about how to assess enterprise capability in their schools.

Key messages:

e Have a school/college definition of enterprise capability agreed by both staff and students.

e The assessment approach needs to be set against time and IT constraints.

e Choose the appropriate assessment tool(s) from the six assessment tools in the guidance

Summary:

The guidance starts with defining enterprise capability and goes onto explain the importance of
having in place a number of actions including clear definition of enterprise agreed and shared by
all staff and students and their commitment to develop enterprise capability outcomes.

The guidance then explores why and what schools wish to assess.

Research has identified and reviewed six approaches to assessment. The enterprise passport
collects a log of student experiences. The performance radar provides a visual approach using
a circle with twelve segments, each representing an enterprise capability. A benchmark
approach allows learners to review their progress periodically. The fourth approach uses a
commercial online recording method. The fifth approach is also IT based, but uses a simple on
line log sheet. The final method is to conduct assessments during the enterprise activity
allowing learners to immediately reflect on their learning.

How the guidance can be used:

The enterprise co-ordinator should meet with teachers responsible for delivering enterprise to
establish a method for agreeing a definition of enterprise capability and then look through the six
assessment tools used in the guidance to see which one(s) are most appropriate to the school
needs. It would also be useful to measure the impact of improving enterprise capability
benefitting other areas within the school or college as students use these skills in other subjects
to improve their learning.
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Links to other guidance:

Enterprising Heads, Enterprising Schools (DCFS) looks at the characteristics of enterprising
schools.

http://curriculum.gcda.gov.uk/uploads/Dimensions_enterprise_tcm8-14476.pdf provides a useful
one page summary of enterprise

Other links

http://curriculum.gcda.gov.uk/uploads/Dimensions_enterprise _tcm8-14476.pdf provides a useful
one page summary of enterprise

http://curriculum.gcda.gov.uk/key-stages-3-and-4/cross-curriculum-
dimensions/enterprise/index.aspx provides information about enterprise as a cross-curricular
dimension and some recommended links

The enterprise village is an internet one-stop shop of school related enterprise.

http://www.enterprisevillage.org.uk. In particular it links to CEl's enterprise education self review
framework http://www.enterprisevillage.org.uk/home/cei

Teachernet has information on enterprise including national guidance. It provides further links.
http://www.teachernet.gov.uk/teachingandlearning/14to19/enterpriseeducation/
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Title of guidance: Date of publication:

2006

Enterprise education for students Freference no:

with learning difficulties, QCA | Not available
2006

Where the full guidance can be obtained:

QCDA http://www.gcda.gov.uk/20493.aspx

What the guidance covers:

Helps teachers plan, implement and evaluate enterprise learning by stimulating discussion in
schools.

Audience:

PSHE and enterprise co-ordinators and teachers of students with learning difficulties.

Key messages:

e Students are motivated by enterprise learning.

e Enterprise education is student centred.

e Enterprise education should be planned to meet the needs of the individual learners.

e There is a need to cross-reference the learning outcomes in this document with those found
on teachernet since the first two bullet points within “knowledge and understanding” in this
document are referred to as “enterprise and financial capability” in later guidance.

Summary:

The eight page guidance starts by explaining what enterprise education is about. Be aware that
some of what it describes as knowledge and understanding later DCSF (DFES) guidance on the
teachernet website describes as enterprise or financial capabilities.

The guidance then goes onto to provide look at how to plan enterprise education in a simple
way. The guidance explores the key features required to provide effective enterprise education.
Six case studies demonstrate the wide scope of enterprise education.

How the guidance can be used:

The guidance could be used by the PSHE and enterprise co-ordinator to stimulate discussion in
schools about how to plan, implement and evaluate enterprise learning in schools, especially
but not exclusively for learners with learning difficulties. It should be used in conjunction with
other guidance and information documents indicated in the links below.

Links to other guidance:

Teachernet has useful enterprise education information including enterprise learning outcomes
http://www.teachernet.gov.uk/teachingandlearning/14to19/enterpriseeducation/activities/outcome
s/

The enterprise village is an internet one-stop shop of school related enterprise.
http://www.enterprisevillage.org.uk. In particular it links to CEl's enterprise education self review
framework http://www.enterprisevillage.org.uk/home/cei
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http://www.enterprisevillage.org.uk/
http://www.enterprisevillage.org.uk/home/cei

There are two case studies of enterprise in special schools found in Enterprising Heads,
Enterprising Schools

The Work Related Learning Guide (second edition 2009) http://www.dcsf.gov.uk/14-
19/documents/work%2Drelatedlearningguide%5F2.pdf
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Title of guidance: Date of publication:

March 2010

A Guide to Enterprise Education  [Reference no:

DCSF 00228-2010

Where the full guidance can be obtained (web address / ordered):

Teachernet.gov.uk/publications DCSF 00228-2010
DCSF Publications, PO Box 5050, Sherwood park, Annesley, Nottingham NG15 0DJ 00228-
2010BKT-EN

What the guidance covers:

What we mean by Enterprise education, policy development and planning for Enterprise
education across the curriculum and key stages, working with employers and the local
community,, external providers, CPD, evaluation and impact, and useful contacts

Audience:

Enterprise Coordinators, Teachers, School Leaders and Senior leadership Teams

Key messages:

e Enterprise Education is not a bolt on subject, it underpins and is supported by 14-19
Apprenticeship and Diploma pathways

e There are strong links to PSHE education, Work related Learning and to Citizenship
education

e Active support from senior leaders in school and for CPD is key to the delivery of good
Enterprise education

o Enterprise education adds significant value to Work related learning and vice versa in
schools

e There are opportunities for Enterprise education across primary and secondary phases and
across year groups

e The involvement of employers and external providers is essential to Enterprise education

Summary:

The guidance is in eight parts and is supported by a comprehensive list of information and
advice for embedding Enterprise education. Each part is supported by school case studies.
Part 1 provides an introduction to Enterprise education defining the terminology and the wider
available support.

Part 2 Focuses on embedding enterprise and the need for SLT support in developing a policy
and planning for implementation, making it a way of life in the school, engaging teachers in
developing an enterprise curriculum, making links to work-related learning and to the broader
PSHE education curriculum — Economic and Financial Well-being especially.

Part 3 Considers how schools can work across key stages with activities for primary schools,
colleges and universities, and how enterprise activities can be developed across year groups.
Part 4 Develops the importance of working with employers and schools’ local community
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offering advice on how to recruit and maintain a relationship with employers, and developing
enterprise with the community.

Part 5 Recognises the invaluable work of external partners in delivering enterprise education in
delivering Enterprise education and offers advice on how to manage this.

Part 6 Emphasises the importance of communicating the value of Enterprise education, not only
to pupils but also to governors and parents, and not least in celebrating pupils’ achievements
and successes.

Part 7 Recognises the necessity of CPD for Enterprise education and that time does need to be
allocated to this and to the most effective methods that might be used in school.

Part 8 Explores the evaluation and measurement of the impact of Enterprise education through
the evaluation of activities, students’ own self assessment of their enterprise capabilities and the
benefits of this to transition in to further and higher education, reinforcing the value of their 14-
19 pathways

How the guidance can be used :

The guidance can be used by PSHE education co-ordinators /Enterprise co-ordinators to help
their schools to develop or review and further develop their Enterprise education curriculum.
Although intended to support practitioners in schools and to embed Enterprise education
seamlessly into lesson plans and to apply existing ideas and good practice to their approach, it
can also be used by head teachers and senior leadership teams to consider the place of
Enterprise education within PSHE education - Economic Well-being and Financial capability.

Links to other guidance:

QCDA Framework for Career, Work related learning and Enterprise 11-19
www.gcda.gov.uk/20339

PSHE Association 2010



http://www.qcda.gov.uk/20339

Title of guidance: Date of publication:

July 2000

Financial Capability through Reference no-

Personal Finance Education, DFES 0131/2000
Guidance for schools at Keys
Stages 1 & 2, DCSF 2000

Where the full guidance can be obtained:

http://publications.dcsf.qgov.uk/eOrderingDownload/Financial capabilty-KS1&2.pdf

What the guidance covers:

This is a good practice guide for teaching financial capability at Key Stages 1&2. It explains the
importance of financial capability in the school curriculum and aims to provide a model of
progression through both key stages. It identifies links with key skills in other curriculum areas,
especially mathematics, ICT and citizenship. The guidance also aims to help schools audit
current teaching of financial capability and outlines some of the best methods for delivering
personal finance education.

Audience:

Head teachers, Teachers & School Governors

Key messages:

e Financial capability through personal finance education is important in ensuring financial
inclusion for all.

¢ One of the main aims of personal finance education is to enable children to make informed
judgements and to take effective decisions regarding the use and management of money in
their present and adult lives.

¢ Financial capability encompasses three interrelated themes which should be taught
together: knowledge and understanding, skills and competence and financial responsibility.

e Opportunities for the teaching and learning of financial capability occur across the
curriculum.

e Focussing on principles and skills provides the best approach to teaching personal finance
education and is more relevant to developing financial capability than a focus on “products”.

Summary:

The guidance clearly explains why financial capability is particularly important to young people
today:

Flexible labour market;

Lifelong learning;

Short-term contracts;

Greater longevity;

Need to make best use of opportunities in today’s changing world.

For head teachers and governors this is a useful document to assist with planning a whole-
school policy for financial capability and to assist with curriculum planning. It provides a clear
rationale by highlighting the problems of financial exclusion — not having access to financial
products and services- and the part schools have to play in promoting and developing financial
inclusion for all young people. The guidance also provides broad aims of financial capability
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which will underpin a whole-school policy. They are:

e To develop financial capability for both boys and girls at all ages; and
e To enable children to make informed judgements and to take effective decisions regarding
the use and management of money in their present and adult lives.

For teachers the guidance provides a model of progression through Key Stages 1 & 2 with
suggested curriculum content and learning outcomes at each Key Stage. The summary table
includes Key Stages 3 & 4 and adult life so that teachers can see the suggested content in a
wider context. The section which describes the best methods of delivering personal finance
education includes short case studies as well as providing advice on involving parents,
governors and partners in the community.

Although the document dates back to 2000 the links to resources are still valid and useful.
The curriculum planning grids in the appendix divide topics into the three interrelated themes of

understanding, competence and responsibility and describe what each topic might include at
each Key Stage.

How the guidance can be used:

The guidance can be used by Governors and senior leaders to plan a whole-school approach
to teaching financial capability as part of their duty to ensure their students meet the Every Child
Matters outcome of achieving economic wellbeing. In addition to the PSHE curriculum the guide
can be used to identify other curriculum areas where aspects of financial capability could be
delivered. The suggested curriculum content for each Key Stage also provides a useful audit
tool to determine the extent to which the school is currently addressing financial capability and
to plan for its development.

For teachers the guidance will help with the planning of detailed schemes of work. The
suggested topics would need to be considered alongside the school’s identified priorities for its
pupils. In addition, the section describing best methods for delivering personal finance education
will also help the teacher take into account some of the sensitive and difficult issues when
planning lessons.

Links to other guidance:

QCDA Units of work: Financial capability Unit 7 “Looking after my money”, Unit 10 “Spending
and saving” http://www.gcda.gov.uk/7361.aspx

My Money Primary Toolkit KS1 and KS2 available from pfeg (Personal Finance Education
Group) http://www.mymoneyonline.org/resources
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Title of guidance: Date of publication:

2008

Guidance on financial capability  Freferenceno:

in the secondary curriculum: Key | DCSF-00645-2008
Stages 3 and 4, DCSF 2008

Where the full guidance can be obtained:

http://publications.teachernet.gov.uk/eOrderingDownload/7864-DCSF-
Guide%20to%20Finance.pdf

What the guidance covers:

The guidance aims to help schools plan and implement programmes of study to increase young
people’s financial capability. The guidance begins by outlining the importance of financial
capability and the contribution of personal finance education to the school curriculum. It then
goes on to suggest how schools can organise learning for financial capability. The document is
particularly helpful in providing a framework which develops the National Curriculum
Programme of Study for Economic wellbeing and financial capability by providing clear learning
outcomes and suggestions for concepts and processes. There is also a useful audit tool to help
schools review and develop their financial capability provision.

Audience:

School senior leaders, subject coordinators, teachers and local authority staff.

Key messages:

e The development of financial capability in young people is part of a wider Government
strategy which incorporates the national strategy for Financial Capability.

e Financial capability is defined as the ability to manage one’s finances and to become a
confident, questioning and informed consumer of financial services.

¢ When planning a programme of personal finance education the specific nature of the school
community and the needs and backgrounds of its pupils should be identified.

e The voice of pupils is important in the planning process, providing opportunities for them to
demonstrate existing knowledge, skills and attitudes and identify areas of specific interest
and concern.

The successful development of personal finance education is underpinned by:

Strong commitment from senior leaders;

A member of staff responsible for the development of personal finance education;
Dedicated curriculum time;

Confident and competent teachers;

Engaging lessons with relevant and meaningful tasks, discussion and debate; and
Effective use of resources including the expertise of external agencies.

crorororor ot

J Financial learning objectives should be clearly defined and assessment built into the
programme and there are opportunities for students to reflect on what they have learned
and how it could be applied to real life.

| Summary:
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This is a useful document for senior leaders responsible for planning whole-school policy. It
provides a clear definition of financial capability in the context of the increasingly complex
financial decisions young people are faced with. It clarifies the knowledge, understanding,
attitudes and skills needed to enable young people to be financially capable and how personal
finance education contributes to the school curriculum with specific reference to Every Child
Matters outcomes.

Section 2 is dedicated to how a school can organise learning for financial capability and draws
on the Ofsted survey on personal finance education in schools and colleges 2008. A number of
case studies give practical examples of how schools have planned for the delivery of personal
finance education in different contexts and there are examples of how other areas of the
curriculum can provide a context for developing aspects of financial capability.

Most useful for subject coordinators and teachers of PSHE Education is the section which
expands on the National Curriculum revised programme of Study for Economic wellbeing and
financial capability giving extracts from the programme with questions to help develop the
concepts and processes as well as specific learning outcomes for each of Key Stages 3 and 4.
This section is supported with suggested teaching and learning approaches as well as guidance
on assessing financial capability.

Appendix 1 of the guidance contains an audit tool to enable schools to review and develop
financial capability provision.

Appendix 2 lists sources of help and support including useful websites.

Appendix 3 provides a sample curriculum model of how one school has planned for the delivery
of personal finance education.

How the guidance can be used:

The guidance can be used by senior leaders to plan a whole-school policy for the delivery of
personal finance education as part of their duty to ensure their students meet the Every Child
Matters outcome of achieving economic wellbeing. The audit tool poses useful questions for
senior leaders to help them to determine the needs and priorities for the pupils in the school, the
extent of current practice and opportunities for further development.

For teachers the section “What could young people learn at each key stage will help with the
planning of detailed schemes of work by bringing together the Programme of Study, clear
learning outcomes and key questions to help pupils to explore national curriculum concepts and
processes.

Links to other guidance:

Careers, work-related learning and enterprise 11-19 (A framework to support economic
wellbeing) QCDA 2007 https://orderline.qcda.gov.uk/gempdf/1847218865.pdf

Quality Standards for Young People’s Information, Advice and Guidance (IAG) DCSF 2007 —
Specifically Standard 2 http://www.dcsf.gov.uk/everychildmatters/ download/?id=599

The Work-related learning Guide — First edition (DCSF 2008)
http://www.dcsf.gov.uk/14-19/documents/work-relatedlearningquide.pdf

My Money PSHE education Teacher Handbook (KS3 and KS4) available from pfeg (Personal
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Finance Education Group) http://www.mymoneyonline.org/resources

Ofsted survey of personal finance education in schools and colleges 2008
http://ofsted.gov.uk/Ofsted-home/Publications-and-research/Browse-all-
by/Education/Leadership/Management/Developing-financially-capable-young-people
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Title of guidance: Date of publication:

Consultation: Launch 13 November 2009

Drugs: Guidance for Schools Reference no-

(Consultation) DCSF 2009
(existing DFES 2004)

Where the full guidance can be obtained:

www.dcsf.gov.uk/consultations and www.teachernet.qov.uk/PSHE

What the guidance covers:

This document replaces the 2004 guidance of the same name (DfES-0092-2004).

The document provides guidance on all matters relating to drug education and the management
of drugs within the school community, supporting the needs of pupils with regard to drugs and
drug policy development. The document defines drugs as including alcohol, tobacco and illegal
drugs, as well as medicines and volatile substances.

It outlines the important role schools play in tackling drug misuse in England, by providing drug
education and wider support to all pupils and identifying the vulnerable to or affected by drug
misuse so that pupils who need extra help either receive it in school or through links with other
services.

It sets out the statutory position on drug education in schools and supports schools in:

e developing, implementing and reviewing a comprehensive and effective drug education
programme for all pupils;

e developing, implementing and reviewing a school drug policy;

e managing drug incidents in the school community, and

e Supporting the personal, social and health needs of all pupils with regard to drugs.

Audience:

All maintained primary, secondary, special schools and pupil referral units.

Relevant to all staff, particularly head teachers, governors, senior managers and those
responsible for co-ordinating, teaching and supporting the delivery of drug education; Also
relevant to  Local Authorities (LAs), health professionals and local Healthy Schools
Programmes. It supports those responsible for providing guidance and support to pupils, and
school nurses and other health professionals, who have an input on drug issues, including
personal tutors, Connexions personal advisers, and all those responsible for providing guidance
and support to pupils.

Key messages:

o Drug education plays an important part in preparing pupils in their present lives and in the
future to make informed choices and contributes to their wellbeing.

J All schools should provide drug education within a planned PSHE curriculum which is
developmental and appropriate to the age, ability and needs of pupils.

o All schools should have a drug policy which sets out the school’s role in relation to all drug
matters — both the content and organisation of drug education, and the management of
drugs within school boundaries.

o All schools should have a range of responses and procedures for managing drug
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incidents, which are understood by all members of the school community, and
documented with the drug policy. All school staff should receive drug awareness training
and understand the school’s drug policy, and their role in implementing the policy.

o Visitors to the school who contribute to the teaching programme should follow established
protocols and enhance pupil learning.

o Effective drug education requires well-trained and confident teachers

Summary:

The document explains clearly that the need to address the issue of drugs is important to the
overall development of children and young people. Learning in this area will support ECM
outcomes, pupil well-being and pupils as they mature to take increasing responsibility for their
own health and well-being.

All pupils, including those in primary schools, are likely to be exposed to the effects and
influences of drugs in the wider community and be increasingly exposed to opportunities to try
both legal and illegal drugs as they get older. Every school has a responsibility to consider its
response to drugs and to have in place a planned programme of learning within PSHE and also
a clear policy about the management of drug related incidents, which has a repertoire of
responses and is followed by all staff.

Learning about drugs in school contributes to the Government’s strategy on drugs. Evidence
demonstrates that effective drug and alcohol education delivered by teachers trained to use
normative, life-skills based approaches, and supported by wider communications campaigns
and by parental and community involvement are shown to contribute to reduced substance
misuse and improved outcomes (National Drugs Strategy, 2008).

The definition of drugs used in the document includes medicines, volatile substances, alcohol,
tobacco and illegal drugs and further defines what drug education is and what it should teach.
The guidance stresses the need for planned learning opportunities, delivered by trained staff, to
develop pupil’'s knowledge, skills, positive attitudes and understanding. It outlines what should
be taught, where and when — starting in the primary school from Key Stages 1-4. The teaching
and learning methods recommended are consistent with effective practice in PSHE education.

Other sections include how to plan and teach effective drug education, how to develop a
scheme of work the role of visitors (including a checklist in Appendix 5 on relevant external
provision).

Curriculum content is structured around the existing 1999 non statutory primary PSHE
framework, whilst the secondary section references the 2007 secondary curriculum but focuses
on range and content, rather than concepts and processes.

The sections on Good Management of drugs within school and Responding to incidents and
possible sanctions are for Heads, governors and senior managers. Alongside this there is a
sample policy framework to assist with the policy review.

There are extensive appendices which address different issues e.g. The use of drug detector
dogs and some case studies which seek to exemplify practice.

How the guidance can be used:

The guidance will assist governors, head teachers and other senior staff in reviewing their
existing drug education provision in the school and their school drug policy in consultation with
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staff, governors, parents/carers and pupils.

It outlines the process for the development of a policy for the management of drug incidents.
The school’s drug education provision can be reviewed and refined through consultation with
pupils about their needs.

The guidance helps schools to consider whether the needs of vulnerable young people are
being identified; whether support is available for these young people; and if appropriate links
have been made with relevant agencies.

The section on how to plan and teach effective drug education can be used by subject leaders
to evaluate delivery and to identify training and development needs for teachers and other staff.
Using the section on visitors can help schools to review how external contributors to drug
education are used to enhance pupil’s learning.

Links to other guidance:

‘Improving behaviour and attendance: a guidance on exclusion’ which includes a section on
drug related incidents DCSF September 2005
www.teachernet.gov.uk/wholeschool/behaviour/exclusion

Managing Medicine in schools and early years settings —
www.nationalstrategies.standards.dcsf.gov.uk/node.84514 which replaces ‘Managing medicines
in Schools’ DfES/CH 2005 — advice for schools in the development of policies and ‘Supporting
pupils with medical needs - Good Practice Guide’ June 1996 PPY194
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Title of guidance: Date of publication:
Consultation: Launch 25th January 2010
Reference no:

Sex and relationships education
guidance to schools
(Consultation) DCSF 2010
(existing DFES 2000)

Where the full guidance can be obtained:
www.dcsf.gov.uk/consultations and www.teachernet.gov.uk/PSHE

What the guidance covers:
This guidance replaces existing guidance to school (DfES0116/2000) and is currently out
for consultation.

It provides guidance to primary, secondary, special schools and pupil referral units in England
on all matters relating to Sex and Relationships Education (SRE), including how good quality
SRE can be planned and delivered, how to develop a SRE policy and how to support the health
and social needs of all pupils with regard to sex and relationships.

Audience:

All staff especially those responsible for co-ordinating and teaching sex and relationships
education in schools; and particularly to senior managers in schools, local authorities and
primary care trusts.

It is also useful to all professionals, working with and for young people to deliver SRE, improve
sexual health and relationships, reduce health inequalities and support school improvement.

Key messages:

e Learning in SRE supports the overall development of children and young people and
prepares them for the challenges they may face in adolescence and beyond and contributes
to their wellbeing.

e All schools must have an up to date SRE policy

e All schools must teach the statutory aspects of the National Curriculum Science but parents
have the right to withdraw their child from lessons delivered as part of the non-statutory
framework for PSHE.

e Schools should provide a planned, progressive SRE curriculum including factual
information appropriate to the needs of pupils.

e Well trained teachers are required to deliver effective SRE as part of a planned PSHE
education curriculum.

e Use of visitors and teaching resources for SRE should be carefully chosen to enhance
learning within PSHE.

| Summary: |
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o Effective SRE is important to ensure that children grow up able to enjoy the positive benefits
of loving, rewarding and responsible relationships, to be informed, comfortable with the
changes during puberty, sexually healthy and emotionally safe.

e Schools provide a safe place for children and young people to make sense of the
information they have picked up from the media and also playground myths.

¢ The guidance sets SRE in the content of the Government’s strategies to improve the health
and wellbeing of children and young people. It recognises the duty on schools to promote
the wellbeing of its pupils and outlines the contribution that good quality SRE makes in
helping young people deal with the health challenges they face in adolescence and in
supporting their wider wellbeing.

e There is consistency with the Drug Education guidance in relation to teaching methods and
policy development, which also hold true for other areas of PSHE education.

e The guidance sets out the statutory requirements on schools in relation to SRE including
that all schools must have an up to date policy, all schools must teach the statutory
requirements of SRE within the National Curriculum and the parent right of withdrawal.

e The introduction outlines why SRE is important and the contribution it makes to Government
strategies as well as the legal position on SRE. In addition it outlines the Government’s
intention to legislate to make PSHE education a statutory subject within the National
Curriculum in key stages 1-4.

e There is an extensive section on what SRE is, what should be taught and how. This
references the National Curriculum science programme of study from 1999 and the non-
statutory framework for PSHE at Key Stages 1 & 2. Key stages 3 & 4 relate to the new
secondary curriculum and emphasise the range and content rather than key concepts and
processes.

e The emphasis on values and attitudes, knowledge and understanding and personal and
social skills resonates with other aspects of PSHE education as does the section on
teaching approaches. The document outlines the underlying principles of SRE: it should be
factually accurate, evidence-based and age —appropriate; be sensitive to faith and cultural
perspectives; promote equality, inclusion and acceptance of diversity; promote strong and
stable relationships; and provide children and young people with a clear sense of rights and
responsibilities.

e Links are made to the Healthy Schools programme, to SEAL and to the need for a whole
school approach to policy development.

o Case studies serve to illustrate practice and there is an extensive appendix to act as a
checklist for planning, teaching and reviewing effective sex and relationships education.

e The use of visitors is included with suggestions as to how to make this a more effective
resource and there is also a checklist for selecting appropriate teaching materials.

How the guidance can be used:

By governors, head teachers and other members of the senior management team to review the
existing SRE policy using the checklist.

By SMT and subject leaders to review the SRE provision to consider how this meets the needs
of the children and young people.

As a means of bringing the whole school community together to consider if the existing policy
fits with the emerging needs of the local community.

To identify staff training needs to deliver a developing programme using the section on how
SRE should be delivered and teachers’ confidence and competence with active learning
methods.
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Reviewing the resources used in the SRE programme using the checklist on selecting
resources.

Links to other guidance:
Safe to Learn: homophobic bullying
(www.teachernet.gov.uk/wholeschool/behaviour/tacklingbullying/safetolearn/homophobicbullying/

)

SEAL http://nationalstrateqgies.standards.dcsf.gov.uk/node/87009

Healthy Schools Programme http://home.healthyschools.gov.uk/
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Title of guidance: Date of publication:

September 2007

Safe to Learn: embedding anti- Reference no:

bullying work in schools, DCSF DCSF-00656-2007
2007

Where the full guidance can be obtained:

www.teachernet.gov.uk/wholeschool/behaviour/tacklingbullying/safetolearn/

What the guidance covers:

This document supports schools in designing their anti-bullying polices and their strategies to
tackle bullying by providing comprehensive, practical guidance. It defines bullying; it outlines
and explains different kinds of bullying (expanded upon in specific guidance forms part of a
suite of documents); the various legal requirements on and powers for schools that relate to
bullying; it exemplifies the creation and implementation of a whole school anti-bullying policy; it
offers a range of strategies a school could use (including the use of curriculum opportunities
offered through PSHE education and citizenship and the use of The Social and Emotional
Aspects of Learning (SEAL) programme); it explains how to report, record and monitor incidents
of bullying, and addresses staff development issues.

Audience:

Governors, head teachers, schools, teachers — with an emphasis on managers to develop
policy and on teachers to understand and implement school policy, to model good behaviour
and relationships, and to provide planned learning opportunities for pupils to discuss issue
around diversity and draw out anti-bullying messages.

Key messages:

o Bullying in any form is not acceptable in any school and affects young people’s
confidence, self esteem, attendance and attainment.

o Schools need to take an active approach to promoting good behaviour, respect for others
and to tackle all forms of bullying as part of a school’s behaviour policy.

o Schools need to take effective action to prevent bullying happening in the first place.

o When bullying does occur schools need to respond promptly and firmly and there should
always be a disciplinary sanction.

o Schools need to work with both the bullies and those being bullied.

o All school staff and pupils should have the tools and confidence they need to prevent and
tackle bullying whenever and wherever it occurs.
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Summary:

This guidance should be instrumental in ensuring that schools are safe places for all children
and young people and where everyone is free from bullying in any shape or form. The provision
of safe and happy places to learn is essential to achieving school improvement, raising
achievement and attendance, promoting equality and diversity, and ensuring the safety and
well-being of all members of the school community.

This is an umbrella document for the suite of guidance on how to tackle all forms of bullying and
to promote diversity and respect for others within the school. The suite of guidance covers how
schools should tackle bullying and how they can respond to the different kinds of bullying, such
as cyberbullying, homophobic bullying and racist bullying. The guidance sets out what the law
says Children’s Services and schools should do about bullying. It describes how schools should
use the principles of the Anti-Bullying Charter and the steps they need to go through to create
and implement a whole-school anti-bullying policy which includes all forms of bullying. It
outlines the aims of the school anti-bullying strategy and intervention systems as:

To prevent, de-escalate and/or stop any continuation of harmful behaviour;

To react to bullying incidents in a reasonable, proportionate and consistent way;

To safeguard the pupil who has experienced bullying and to trigger sources of support; and
To apply disciplinary sanctions to the pupil causing the bullying and ensure they learn from
the experience, possibly through multi-agency support.

In addition there is a section on the preventative strategies a school can use including
curriculum opportunities.

It stresses the importance of recording and reporting incidents of bullying. It also provides
advice on how to address staff training and development needs.

As part of the suite there are separate documents which deal specifically with cyberbullying,
homophobic bullying, and bullying around race, religion and culture (see links to other
guidance).

How the guidance can be used (maximum number of words = 150):

This guidance is key in assisting schools to develop whole school polices on anti-bullying using
the principles in the Bullying — A Charter for Action document. It is a valuable document for
Headteachers and governors who will find the sections on policy development, the law and anti-
bullying strategies useful as well as helping to clarify the need to record and report bullying
incidents. It will help to identify training needs of school staff.

Teachers in general need to be aware of the policy and engaged in its development. But they
are also crucial in putting it into practice, modelling good behaviour and planning learning
opportunities for the pupils to explore and consider the different kinds of bullying that may occur
and how to prevent it.
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Links to other guidance:

Cyberbullying
www.teachernet.gov.uk/wholeschool/behaviour/tacklingbullying/safetolearn/cyberbullying

Homophobic bullying
www.teachernet.gov.uk/wholeschool/behaviour/tacklingbullying/safetolearn/homophobicbullying/

Bullying around race, religion and culture
www.teachernet.gov.uk/wholeschool/behaviour/tacklingbullying/safetolearn/racistbullying/

Safe from Bullying n journeys (DCSF-00444-2009) and Safe from Bullying in extended schools
in and around school (DCSF-00446-2009)
Both available at: www.teachernet.gov.uk/wholeschool/behaviour/tacklingbullying/safetolearn/

Healthy Schools Programme
http://home.healthyschools.gov.uk/

SEAL
http://nationalstrategies.standards.dcsf.qov.uk/node/87009
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Title of guidance: Date of publication:

December 2001

Safety Education: Guidance for Reference no-

Schools, DFES 2001 DfES/0161.20002

Where the full guidance can be obtained:

www.teachernet.gov.uk/docbank/index/cfm?id=3111

What the guidance covers:

o Defines what is meant by safety and safety education

e Demonstrates the need for safety education

¢ Indicates National Curriculum requirements and other Government recommendations for
safety education

Recommends appropriate approaches to teaching and learning

Demonstrates how safety education builds on and enhances existing curriculum provision
Recommends sources of supports for schools

Provides examples of good practice.

Audience:

Head teachers, teachers and school governors.

Key messages:

o Learning risk assessment skills in relation to preventing accidents are transferable to other
issues and meet one of the aims of PSHE education relating to the application of personal
and social skills to a range of contexts.

o Safety education enables children and young people to keep themselves safe and
contributes to keeping others safe

o Effective planning for safety education will help teachers to promote key skills and thinking
skills (link to PLTS)

o There are many opportunities to teach safety education throughout the curriculum.

o Teaching approaches are common to other aspects of PSHE education

o Gains made through learning about safety education can contribute to reducing the
number of accidents and reduce local statistics.

Summary:

Although this document was published in 2001, and has not been superseded, much of it is very
valid today and serves to demonstrate that skills learned in one context are transferable to
another and support the development of children and young people in taking increasing
responsibility for themselves. It shows how the curriculum for PSHE education and Citizenship
can address the issue of accidental injury and death in children and young people.

The guidance defines what is meant by safety and safety education and stresses the
requirements that pupils are taught procedures for assessing and controlling risks to themselves
and others. It also includes simple and concise definitions of hazard, risk, risk control and risk
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assessment. It sets out different contexts and issues ie. water, roads, rail, sport and leisure.

It demonstrates the seriousness of safety education with statistics of accidental injury and death
in children and young people (as they were at the time the document was written). Education
about safety can enable children and young people (and their parents/carers) to put effective
safety measures into practice in all aspects of their lives thus keeping themselves safe and
contributing to keeping others safe. Through awareness of potential hazards, they will be able
to make decisions and take appropriate action. This does not mean isolating children and
young people from any hazard, but about equipping them to deal safely with a wide range of
situations.

The guidance indicates National Curriculum requirements and gives examples of safety-related
learning through the four key stages.

It includes other government recommendations for safety education including the statutory
statement that applies to science, design and technology, ICT, art and design and physical
education as an appendix.

The section on approaches to teaching and learning aspects applies to PSHE education
generally and are consistent with other guidance documents.

The section on effectiveness makes the link between the monitoring of accident statistics in
school and in the local community as found in PCT data on accidents, with short term
effectiveness using teachers’ assessments of gains in knowledge, understanding, skills and the
development of positive attitudes. It further suggests that teacher assessments are reported to
parents.

Using their own experiences pupils can reflect and review their involvement in real life accidents
and consider what could be done in future to control the risks thus making the learning more
relevant.

The recommendations of sources of support will need to be checked considering the age of the
document.

It provides examples of good practice through well focused case studies.

How the guidance can be used:

The guidance is useful for a school to review where messages about safety are delivered in the
curriculum to ensure that there is consistency of message. There is a need to recognise that the
application may be different in different curriculum areas where equipment/machinery may be in
use.

Schools may also consider if they are using the most effective approach to the delivery of this
aspect of learning and consider how they can present pupils with life based examples and
sufficient time to develop skills.

Schools may also want to check out local accident data and consider how messages about
general safety fit with the statutory duty to promote wellbeing.

Further consideration of how assessment is being are being utilised in PSHE education and
how such learning is report to parents.

| Links to other guidance:
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Safe to Learn: suite of guidance on bullying
www.teachernet.gov.uk/wholeschool/behaviour/tacklingbullying/safetolearn/

Drug Education
www.dcsf.gov.uk/consultations and www.teachernet.gov.uk/PSHE

Sex and relationship education
www.dcsf.gov.uk/consultations and www.teachernet.gov.uk/PSHE

Effective safety education: a briefing paper for all those involved in
helping children and young people to stay safe PSHE Association, RoOSPA, DCSF
www.pshe-association.org.uk

Road safety education, a guide for healthy schools RoSPA
http://home.healthyschools.gov.uk/
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http://www.teachernet.gov.uk/wholeschool/behaviour/tacklingbullying/safetolearn/
http://www.dcsf.gov.uk/consultations
http://www.teachernet.gov.uk/PSHE
http://www.dcsf.gov.uk/consultations
http://www.teachernet.gov.uk/PSHE
http://www.pshe-association.org.uk/
http://home.healthyschools.gov.uk/

Title of programme: Date of programme roll- out:

. . Primary SEAL - 2005
Social and Emotional Aspects of Secongary SEAL - 2007

Learning (SEAL): Improving Reference no:

behaviour, improving learning

Where the full guidance on the programme can be obtained:

http://nationalstrategies.standards.dscf.gov.uk and
http://www.teachernet.gov.uk/teachingandlearning/socialand pastoral/seal learning/

DfES (2005) Primary National Strategy. Excellence and Enjoyment. Social and Emotional
Aspects of Learning. Guidance Booklet,

and

DfES (2007) Secondary National Strategy. Social and Emotional Aspects of Learning for
Secondary Schools. Guidance Booklet.

DCSF Publications PO Box 5050 Sherwood Park, Annesley, Nottingham, NG15 0DJ 0845 60
22 60

What the guidance covers:

This programme comprises of curriculum resources to support primary and secondary schools
to develop pupil’s social, emotional and behavioural skills. For Primary schools it covers 5
themes, New beginnings, Getting on and falling out, Say no to bullying, Going for goals, and
Good to be me. Secondary SEAL in Year 7 is based upon the same social and emotional
aspects of learning, self awareness, managing feelings, motivation, empathy and social skills,
and provides materials to build upon Primary SEAL and approaches to promote a whole school
development.

Audience:

SEAL will be used by primary and secondary schools which have identified the social and
emotional aspects of learning as a key focus for their work with pupils. These will be schools
who know that factors holding back learning in their settings include children’s difficulties in
understanding and managing their feelings, working cooperatively in groups, motivating
themselves and demonstrating resilience in the face of setbacks.

Key messages:

. SEAL is not just for schools where behaviour and attendance is poor; the resources are
relevant to all schools and will help develop pupils as effective learners.

o Evidence shows that well-designed SEAL programmes contribute to school improvement,
through better academic results, more effective learning, better behaviour and higher
school attendance.

o SEAL supports inclusion and contributes to reducing the need for exclusions providing
staff and pupils with ways of managing and resolving conflict.

o Employers value those employees with social and emotional skills as well as functional
skills, in the workplace.

o A whole school approach and continued professional development (CPD) are essential to
the success of SEAL in schools.
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http://nationalstrategies.standards.dscf.gov.uk/
http://www.teachernet.gov.uk/teachingandlearning/socialand%20pastoral/seal_learning/

. SEAL can make a very helpful contribution to schools’ planning and delivery of PSHE
education because the development of social and emotional skills is a key component of
PSHE education. SEAL does not, however, cover the whole of PSHE education.

Summary:

Social and emotional aspects of learning are the underpinning qualities and skills that help us to
manage life and learning effectively. They underlie almost every aspect of our lives and enable
us to get on with other people and be responsible citizens. SEAL can help schools to create a
safe and emotionally healthy school environment where pupils can learn effectively. The SEAL
resources focus upon five social and emotional aspects of learning: self-awareness, managing
feelings, motivation, empathy and social skills. They build upon effective work already in place
in schools where systematic attention is paid to the social and emotional aspects of learning
through whole-school ethos, initiatives such as circle time or buddying schemes and through the
taught PSHE education and Citizenship curriculum. SEAL also contributes to the achievement
of Healthy School status. SEAL does not, however, cover the whole of PSHE education.

The Primary SEAL materials are organised into seven themes: New Beginnings, Getting on and
falling out, Say no to bullying, Going for goals!, Good to be me, Relationships and changes.
Each theme is designed for a whole-school approach and includes a whole-school assembly
and suggested follow up activities in all areas of the curriculum. The colour-coded resources are
organised at four levels: Foundation Stage, Years 1 and 2, Years 3 and 4, and Years 5 and 6.
Pupil reference material and photocopiable teacher reference material accompany each theme
along with a resource file of photographs and posters.

Parent’s role here is important. Family SEAL is designed to make explicit links between the
support parents and carers provide their children when they are developing social, emotional
and behavioural skills and engaging in school-based work. Family SEAL is one way of
strengthening parental engagement.

Secondary SEAL provides advice on the implementation of SEAL, Learning and Teaching,
Professional development and a curriculum resource that builds upon Primary SEAL at
transition to Year 7. These learning materials build upon the approaches and themes of Primary
SEAL but make them relevant to the secondary context.

How the guidance can be used:

The SEAL programme acknowledges that schools will have a range of different approaches to
the development of the social and emotional skills of pupils. These approaches will be
influenced by the needs of the pupils and the priorities of schools. SEAL uses learning and
teaching approaches that are familiar to teachers and provides examples embedded within the
experience of children and young people. It is aligned with other National Curriculum materials
and the National Curriculum programmes of study supporting the overall aims for the curriculum
and the Every Child Matters outcome for children and young people.

The SEAL resources can be used with students, staff and parents.

Links to other guidance:

Bullying www.teachernet.gov.uk/wholeschool/behaviour/tacklingbullying/safetolearn/

Healthy Schools Programme http://home.healthyschools.gov.uk/
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Title of guidance: Date of publication:

Functional Skills Support March 2010

Programme: Developing Reference no:
functional skills in personal, DCSF 0133-2010BKT-EN
social, health and economic
education

Where the full guidance can be obtained:

www.teachernet.gov.uk/publications or www.standards.dcsf.qov.uk
DCSF Publications, PO Box 5050, Sherwood Park, Annesley, Nottingham NG15 0DJ
http://nationalstrategies.standards.dcsf.gov.uk/downloader/681ledfe1221d81382240576af87eala

c.pdf

What the guidance covers:

The guidance describes functional skills and how these can be developed and applied to PSHE
education

Audience:

Subject Teachers in secondary schools

Summary:

The guidance explains what functional skills are and how Functional English, Functional
mathematics and Functional ICT can underpin and complement PSHE education and why this
is important for learners. PSHE education teachers can provide learners with opportunities to
explore, research, and discuss issues that relate directly to their educational, personal and
working lives, developing competences and confidence in using functional skills in an
interrelated way.

The guidance provides examples of how Functional English, Functional mathematics and
Functional ICT can be applied to PSHE education Key Concepts and Key Processes. It
provides advice to PSHE education teachers on how they can secure the development of
functional skills in their lessons.

The guidance contains 3 worked examples of teaching sequences that demonstrate functional
skills in PSHE education.

1. KS3 Feeling Fantastic! Young people and healthy lifestyles

2. KS3 Worth every penny? Exploring value for money through the context of mobile
phones

3. KS4 Bundles of joy need bundles of cash! The social and economic implications of
becoming a parent

Each sequence is supported by references to useful resources.

The guidance provides a structure for planning a PSHE education activity or topic that
integrates functional skills which are integral to its successful completion.

A short summary of four resources that support the wider development of functional skills is
included.
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http://www.teachernet.gov.uk/publications
http://www.standards.dcsf.gov.uk/
http://nationalstrategies.standards.dcsf.gov.uk/downloader/681edfe1221d81382240576af87ea1ac.pdf
http://nationalstrategies.standards.dcsf.gov.uk/downloader/681edfe1221d81382240576af87ea1ac.pdf

Key messages:

1. Functional skills underpin and complement many of the Key Processes in PSHE education

2. Pupils who are able to apply functional skills effectively in PSHE education will make better
progress in PSHE education

3. PSHE education can provide a relevant and useful context for students to apply and
practise their functional skills

4. Functional skills and personal learning and thinking skills (PLTS) work together to build
independent, confident and successful learners

5. In planning it is important that functional skills are seen as integral to the successful
completion of the planned activity

6. Itis a mistake to distort a PSHE education activity simply to ensure that it includes
functional skills

How the guidance can be used:
The guidance can be used by PSHE education teachers to support a cohesive and planned
approach to skills development of pupils by
e Being familiar with the skills criteria
¢ Talking to colleagues teaching English, mathematics and ICT to see how functional skills
are being taught
e Being clear about the PSHE education learning objectives that need to be achieved and
the functional skills that will be developed and applied
¢ Designing problem-based activities in PSHE education and where possible, in
conjunction with other subject areas, that provide pupils with the opportunity to use
functional skills to seek solutions to challenges that are real, relevant and purposeful
e Encouraging pupils to reflect on their learning and how they have used their functional
skills and how they can transfer and apply these skills to other contexts within and
beyond PSHE education

Links to other guidance:

e Guidance on the financial capability in the secondary curriculum key stage 3 and 4
(DCFS)
http://publications.teachernet.qov.uk/default.aspx?PageFunction=productdetails&PageMo
de=publications&Productld=DCSF-00978-2009

e Sex and Relationships Guidance
www.teachernet.gov.uk/PSHE

e htip://www.excellencegateway.org.uk/functionalskills
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